GLOBAL CITIZENSHIP IN SCHOOLS

A PILOT EVALUATION / AUDIT / IMPROVEMENT PLANNING DOCUMENT and GUIDE for SCHOOLS

Developed by the MONTGOMERY DEVELOPMENT EDUCATION CENTRE, ABERDEEN and

NEWHILLS PRIMARY, DYCE ACADEMY and TULLYNESSLE PRIMARY

To help schools develop Curriculum of Excellence through a Global Citizenship focus and content 

· firstly assessing  their starting quality and level of Global Citizenship activity, 

· reflecting on this,  

· planning for improvement  and then

· re-assessing after new activities have been carried out

the following STAFF GUIDE and SCHOOL AUDIT FRAMEWORK have been developed by the Montgomery Development Education Centre, Aberdeen working along with staff of three NE pilot schools – Newhills Primary Aberdeen, Dyce Academy Aberdeen and Tullynessle Primary, Aberdeenshire, through a small project:  

 Developing Whole School Policies linked to Curriculum for Excellence that achieve both Global and Scottish Goals: 

An action research project in partnership with local schools to embed global citizenship within Curriculum for Excellence school policies
This work is funded by a Department for International Development (DFID) Mini-grant, running until April 2012.

---------------------------------------------------------------------------------------------

STAFF GUIDE
Throughout the process of using the audit document and then planning school improvement using global citizenship goals - it is essential to first consider:

What is Global Citizenship? and What does a Global Citizenship approach look like and include?  

The project started with the Oxfam statement:

“Global Citizenship…goes beyond simply knowing that we are citizens of the globe to an acknowledgement of our responsibilities to each other and to the earth itself. Global Citizenship is about the need to tackle injustice and inequality, and having the desire and ability to work actively to do so… Global Citizenship is a way of thinking and behaving. It is an outlook on life, a belief that we can make a difference.

We (Oxfam) see a Global Citizen as someone who:

· is aware of the wider world and has a sense of their own role as a world citizen

· respects and values diversity

· has an understanding of how the world works economically, politically, socially, culturally, technologically and environmentally

· is outraged by social injustice

· participates in and contributes to the community at a range of levels from the local to the global

· is willing to act in order to make the world a more equitable and sustainable place

· takes responsibility for their actions.”

To develop your school’s understanding of Global Citizenship, before using the following audit it is recommended that staff together read and use the guidance and the activities contained in the Oxfam Global Citizenship Guides ‘Education for Global Citizenship – A Guide for Schools’ and ‘Getting Started with Global Citizenship (Scotland)’.  Hard copies of the latter document are available from the Montgomery DEC.

Both of these documents are available online at http://www.oxfam.org.uk/education/gc/files/education_for_global_citizenship_a_guide_for_schools.pdf and http://www.oxfam.org.uk/education/teachersupport/cpd/files/GCNewTeacherSCOTLAND.pdf 

In addition the first of these documents offers progression-planning guidance for developing the knowledge and understanding, skills, and values and attitudes within a Curriculum based on Global Citizenship.  Both documents offer a range of guidance, active learning techniques, classroom activities and a framework for teaching.

Education for Global Citizenship, including Sustainable Development, incorporates the key concepts of human rights, social justice, interdependence, peace and conflict, respecting diversity and living within our environmental limits – all aspects reflected through Curriculum for Excellence

It is not a separate subject.  It is rather a way of approaching all activities and learning in school, can be embedded in any subject and applies to all ages and abilities.

For all of us today more than ever before the global is part of our everyday lives.  We are increasingly linked to people and places across the world socially, culturally, environmentally, economically and politically.  

This requires all of us, including teachers, children and young people to develop the knowledge, skills, attitudes and values to help us make sense of complex issues in a fast changing interdependent world with the focus on exploring our links with other people, places and cultures, the (e)quality of those relationships and how we can learn from as well as about those people, places and cultures.  Skills such as critical thinking and questioning, respect, co-operation, ability to challenge injustice and inequalities, all require to be developed.

We need to confront the fact that current use of the world’s resources is unsustainable and inequitable and look critically at our assumptions and our old ways of doing things, if we are to ensure our own well-being and that of others throughout the world, now and in the future.  Opportunities need to be increasingly available for pupils to make choices and take various forms of action.

It is suggested that, after preliminary staff activities exploring the nature of global citizenship, staff together then discuss the various themes in the following audit, colour-shading the stage that they feel their school is at within each theme.  In this way weaker themes can be identified and improvement planned.  N.B. An improvement activity can often be planned to address several themes together.  The audit can then be returned to after 12 months to assess progress.

WHOLE SCHOOL GLOBAL CITIZENSHIP AUDIT FRAMEWORK3
	
	Pre-engaged stage
	Interested stage
	Introductory stage
	Developed stage
	Advanced stage

	Theme 1: School Culture and Ethos 

	Element 1.1

Whole school approach


	We have not considered using a Global Citizenship approach to learning and teaching. (see previous page for understanding of Global Citizenship approach)
	An individual or group in our school would like to use a Global Citizenship approach to learning and teaching.
	An individual or group in our school is using and building a Global Citizenship approach to learning and teaching.
	Our whole school, management, staff and pupils are using and building a Global Citizenship approach to learning and teaching including work in the classroom and beyond.
	We are working in partnership with the wider community to advance and embed a Global Citizenship approach to learning and teaching and action

	Element 1.2

Whole school policy and planning


	We have not considered how Global Citizenship could be part of our school policy.
	We have considered Global Citizenship as part of our school policy, but have taken no action.
	Global Citizenship is part of the school policy, but only a few truly understand it, or use it to guide decision making.
	Global Citizenship is part of the school policy. Most staff understand it and use it to guide decision making and improvement planning
	Global Citizenship is at the heart of school policy and improvement planning and the parents and wider community understand it.

	Element 1.3

Integration of A Curriculum for Excellence through Dimensions 3,4,5,7,8 and 9 from The Journey to Excellence.
	We have not considered how Global citizenship is part of a Curriculum for Excellence or reflected on the relevant Dimensions
	We have recognised the links between Global Citizenship and Curriculum for Excellence but have taken no action. 
	We have identified and highlighted the links between Global Citizenship and Curriculum for Excellence Dimensions but these links are not embedded in the life of the school.
	Global Citizenship is recognised and used by all staff when developing a Curriculum for Excellence through Journey to Excellence Dimensions.
	Global Citizenship is at the Heart of Curriculum for Excellence and reflects the relevant Dimensions from a Journey to Excellence development and is the basis of improvement planning.


	Theme 2: Monitoring and self-evaluation of practice

	Element 2.1

Reflection for good practice
	We are not aware of ways that reflection can be used to develop good practice.
	We are interested in using reflective practice techniques, but have not taken action.
	A few teachers use reflection to develop good practice. 
	Most teachers use reflection to develop good practice.
	Our school uses reflection to build good practice.

	Element 2.2

Quality indicators to improve practice.
	We are not aware that self evaluation quality indicator documents exist to help us reflect on and improve good practice.
	We are aware of The Child at the Centre and How Good is Our School but we do not use the quality indicators in a way that supports improving practice.
	Management use quality indicators to develop good practice but few teachers are involved.
	Most teachers use quality indicators to develop good practice.
	Quality indicators are used rigorously and effectively throughout the school to inform and develop good practice.


	
	Pre-engaged stage
	Interested stage
	Introductory stage
	Developed stage
	Advanced stage

	Theme 3: Teaching and learning

	Element 3.1

Formal curriculum


	We have not considered Global Citizenship in the curriculum.
	We have considered Global Citizenship in the curriculum, but have not taken action.
	Global Citizenship is addressed by a few teachers within a few subjects/curricular areas.
	Global Citizenship is addressed by most teachers and at most stages/subjects across the school
	A comprehensive scope and sequence outlines Global Citizenship across subjects and stages ensuring all concepts embedded

	Element 3.2

Diversity/ Inclusion


	We have not considered how diversity/ inclusion can be addressed.
	We value diversity/ inclusion but have not considered how it can be addressed.
	We value diversity/ inclusion and address it in some aspects of school life. We recognise the need to challenge stereotypes and misconceptions
	We value diversity/ inclusion and address it in a variety of curricular and non-curricular activities actively challenging stereotypes and misconceptions
	We celebrate diversity/ inclusion in ways that build inclusion in the school, local community and wider global community. The need for this is embedded in school policy.

	Element 3.3

Resources for Global Citizenship


	We are not aware of classroom and teaching resources that support Global Citizenship.
	We are interested in classroom and teaching resources that support Global Citizenship.
	We have introduced classroom resources that support Global Citizenship in some classrooms and are beginning to critically evaluate our existing resources
	Classroom resources that support Global Citizenship are used in most classrooms. Staff access and use Global Citizenship teaching resources, critically evaluating these
	We share our good practice, across our school and beyond, developed through the use of classroom and teaching resources that actively support Global Citizenship.

	Element 3.4

Professional development.
	We are not aware of professional development that addresses Global Citizenship.
	We are interested in professional development that addresses Global Citizenship, but lack the time or resources to pursue it. It is not a priority
	A few staff have participated in professional development that addresses Global Citizenship. This development may have been personally or school driven.
	Most staff have participated in professional development that addresses Global Citizenship. Some staff have taken ownership of their own personal development in this area. There is on-going support/encouragement for this from school with Global Citizenship being recognised as everyone’s responsibility
	All staff competently practice professional development that addresses Global Citizenship and share good practice with other teachers. All staff have ownership of this development and have been empowered to develop individually as professional in this area. Training has been evaluated.


	
	Pre-engaged stage
	Interested stage
	Introductory stage
	Developed stage
	Advanced stage


	Theme 4: Rights and responsibilities

	Element 4.1

Rights, responsibilities and values. climate and culture.
	Pupils, staff and parents have not considered developing a climate and culture of values and rights and responsibilities.
	Staff are aware of values, rights and responsibilities but have not developed these in classes.
	Staff have begun to develop values, rights and responsibilities as part of the climate and culture of classes
	A culture of rights and responsibilities and values development exists in all classes and is part of a developing whole school culture including pupils. These rights, responsibilities and values are shared with parents.
	Rights and responsibilities and positive values permeate all members and aspects of the school and form the basis of all work. These rights, responsibilities and values are shared with parents and are similarly developed at home.

	Element 4.2

Pupil participation and empowerment 
	We have not considered the benefits of broad pupil participation in any aspect of school life.
	A mechanism for pupil participation exists, but does not engage pupils in meaningful decision making or in their learning. This relies on formal structures
	A mechanism for pupil participation regularly engages pupils in meaningful decision making and allows them to take responsibility for their learning.
	A mechanism for pupil participation is complemented by decision making processes that regularly engage all pupils. Pupils set targets for learning and review these regularly.  Enabling all staff and pupils to participate in democratic process is a priority
	All pupils are fully engaged in decisions about their school and their learning and support others with the same.

A range of school staff and community members take up the opportunity to participate 


	
	Pre-engaged stage
	Interested stage
	Introductory stage
	Developed stage
	Advanced stage


	Theme 5: Community

	Element 5.1

Links with parents


	We have not considered communicating the school’s aims, values and ethos to parents.
	We communicate with parents, telling them of the school’s aims, values and ethos.
	Parents are involved in school life and understand the school’s aims, values and ethos.
	Working partnerships between pupils, the school staff and parents enrich the school’s aims, values and ethos.
	We share the good practice we’ve developed by working in partnership.

	Element 5.2

Links with the local community and school cluster. 


	We have not considered the benefits of regular communication or active engagement with the local community and school cluster.
	We tell the local community and school cluster what is happening at our school.
	We are beginning to work with the local community and/or school cluster to identify local issues to address together.
	We work in partnership with the local community and school cluster to address local issues.
	We share the good practice we’ve developed through community service projects and partnerships.


	
	Pre-engaged stage
	Interested stage
	Introductory stage
	Developed stage
	Advanced stage


	Element 5.3

Links with the wider global community
	We have not considered the benefits of communication with the wider global community.
	Communication with the wider global community is a way of telling them about our school and its learning.
	A few teachers have developed activities that develop a two-way conversation between pupils and the wider global community.
	Through links with the wider global community, and/or concrete school partnerships we share our learning and jointly develop curricular projects enabling us to learn from others.
	We have in place policies to support our joint learning / curricular development partnership work. We share good practice of global links with other schools. 


	
	Pre-engaged stage


	Interested stage
	Introductory stage
	Developed stage
	Advanced stage

	Theme 6: Environmental Impact; we recognise that this can be both positive and negative and all elements require reflection and action 

	Element 6.1

School community


	We have not thought about our school’s impact on the environment.
	We are interested in our school’s impact on the environment, but have not taken action yet.

Our focus is on recycling rather than consumption 

School grounds are used mainly for recreation


	We have begun work on a few aspects of our school’s impact on the environment, like reusing, recycling and energy efficiency and are identifying areas where we can improve and areas where we already have a positive impact so that action can be prioritised.
	We use audit tools to examine the environmental impact of all aspects of school management and resource use to identify good and bad aspects. Both indoors and outdoors are used as learning tools
	We are striving to make our environmental impact as positive as we can and we are sharing our good practice with others.

Pupils and staff are monitoring carbon footprints

Pupils have a sound understanding of this area empowering them to take action

	Element 6.2

Local community


	We are not aware of any effort in our local community to minimise its negative or maximise its positive environmental impact.
	We are interested in minimising the negative environmental impact of our local community and in maximising our positive environmental impact but lack the expertise or resources.
	We have started to minimise the negative environmental impact and to maximise our positive environmental impact of our local community.


	Working with our community we are developing and taking further strategies to minimise the negative and maximise the positive environmental impact of our local community. We are incorporating this into our school’s learning and teaching activities
	Together as a community we use as many strategies as we can to minimise the negative environmental impact of our local community and maximise the positive environmental impact, and incorporate this into our learning and teaching activities.

	Element 6.3

Global community


	We have not considered the environmental impact of our actions with a global perspective.
	We are interested in considering the environmental impact of our actions with a global perspective, but lack the time, expertise or resources.
	Some pupils have considered the environmental impact of our actions with a global perspective.
	Most pupils have considered the environmental impact of our actions with a global perspective, and have taken some action in response to their learning.
	The school has undertaken joint environmental project/s with a partner school/organisation in another country, taking action in response to their learning.  All pupils and staff are involved in decreasing their personal and school global footprint


	
	Pre-engaged stage


	Interested stage
	Introductory stage
	Developed stage
	Advanced stage

	Theme 7: Social Justice

	Element 7.1

Curriculum


	Our school has not considered using social justice issues in the curriculum.
	We are interested in using social justice issues in the curriculum, but lack the time or expertise.
	Some classes have used social justice as a theme in their teaching and learning.
	Most classes use social justice as a theme within their teaching and learning.
	Social justice is one of the key aims of our teaching and learning, and permeates many areas of the curriculum.

	Element 7.2

Action for change4

	Our school raises money for charity, but we haven’t considered how we could use our fundraising activities to increase children’s understanding of other peoples’ lives.  Fundraising activities are not planned or evaluated in line with Global Citizenship
	Some classes undertake fundraising activities as an opportunity to increase children’s understanding of the causes of poverty around the world. We are beginning to evaluate these activities and to be aware of other opportunities for action but these have not been utilised
	Our school is starting to use a range of activities to bring about action for change.  When using fundraising activities as an opportunity to increase children’s understanding of the causes of poverty around the world, our school only undertakes planned and evaluated actions
	We encourage children to look beyond charitable fundraising activities and consider how they themselves can be part of change taking place. Many children write letters to companies and politicians. Most are aware that our choices have an impact on the lives of others. We fully plan and evaluate fundraising activities for their contribution to global citizenship learning objectives. They are only undertaken where they provide an opportunity to increase children’s understanding of the links between their own lives and the lives of the recipients.
	A wide range of activities, with pupil input and choice in the development process, are being used as a response to learning and to allow the whole school to take part in Action for Change. 
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Montgomery Development Education Centre

79 Queen St, Aberdeen

AB10 1AN

www.montgomerydec.org.uk
montgomerydec@btconnect.com 


   Montgomery DEC

Key Funding of the project

Sources and funding support
Tel 01224 620111

Resources, advice and CPD are available to support various aspects of the above from the Montgomery DEC or other Development Education Centres across Scotland – for info see our website.

The MDEC is part of the Third World Centre which is a Private Company Limited by Guarantee and registered as such in the UK (Company Number SC112265, registered office 79 Queen Street, Aberdeen, AB10 1AN).  The Third World Centre is registered as a Charity in Scotland (Scottish Charity Number SC014585).
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� Mary Young and Eilish Commins Global Citizenship – The Handbook for Primary Teaching   Oxfam, Oxford. (2002) p.1


� The above description is adapted from Education for Global Citizenship, Oxfam, 2006 and Taking a Global Approach to Education leaflet, Making Connections, IDEAS, 2010


4 Michila Critchley and Rob Unwin Whole School Development and the Global Dimension: Capturing Models of Good Practice across the UK DEC South Yorkshire (2008) p.32





[image: image4.wmf][image: image5.png]@ Oxfam



_1362214188

_1365415528.bin

